













Issues in embedding cultural and social practice in ESOL and ways of challenging the curriculum design and pedagogy

















Introduction 
English as a second or extra language (ESOL) has become more popular across the world as a result of rising globalization (Sharipova, 2022). Unfortunately, the traditional curriculum and pedagogy employed in ESOL lessons frequently ignore the learners' cultural and social customs (Abbaro, 2019). This neglect may cause learners to become alienated from their language and culture, which may have a detrimental effect on their ability to learn and develop their identities. In order to create a welcoming and powerful learning environment, it is crucial to incorporate cultural and social practices into ESOL (Abbaro, 2019). The importance of this subject is seen in its capacity to build an inclusive and equal educational system. ESOL students frequently have special learning requirements and come from a variety of cultural and linguistic backgrounds (Abbaro, 2019). The design of the curriculum and the pedagogy may be improved by taking into account their cultural and social practices to produce a more interesting and fulfilling educational experience. A varied and inclusive society must be built, and this strategy can help to advance intercultural understanding and tolerance. The factors influencing how cultural and social practices are included in ESOL are intricate and multifaceted. The design of the curriculum must take into account the learners' cultural and language backgrounds, as well as their learning objectives and requirements. Moreover, pedagogy must be customized to address the special requirements of ESOL students, such as employing visual aids and real-world examples to encourage understanding and engagement. Also, it's crucial to understand the power dynamics that exist in the classroom and to establish a secure and encouraging environment (Sharipova, 2022).
It might be difficult to challenge the standard pedagogy and curriculum design used in ESOL. It necessitates a mental change from an exclusive and homogeneous point of view to one that is more inclusive and sensitive to cultural differences. Open-mindedness and a desire to learn from their students, their culture, and their customs are qualities that teachers and curriculum designers must possess. To develop a curriculum that is inclusive and culturally relevant, they must also be prepared to work in partnership with other stakeholders, such as local leaders and cultural institutions. For ESOL to be inclusive and empowering, cultural and social practices must be included in the curriculum. It calls for a multifaceted strategy that takes into account the learners' language and cultural backgrounds, as well as their learning objectives and requirements. 
Rationale
The purpose of ESOL is bigger than only acquiring important linguistic skills or enhanced content learning; it is also important that learners must be capable of comprehending or in other words resonating with the curriculum.  ESOL must be a two-dimensional space for the learners where they must be capable of enhancing their language/communication skills but it must also contribute to their overall cognitive and intellectual development. The purpose of this study is to address the problems and difficulties that occur when cultural and social practices are included in ESOL curriculum design and teaching; as these are the biggest barrier to the concept of ESOL as a two-dimensional learning space. While the value of including the learners' cultural and social practices in ESOL sessions is acknowledged, there is a paucity of knowledge regarding how to do so successfully. This study intends to shed light on the most effective methods for incorporating cultural and social norms into ESOL instruction and to highlight the difficulties that educators and curriculum developers have in doing so. The study is crucial because it might support the development of an ESOL curriculum that is more inclusive and sensitive to cultural differences. Teachers may make ESOL more interesting and relevant by including cultural and social activities.
Research Question 
1. What are the best practices for embedding cultural and social practices in ESOL curriculum design and pedagogy, and what are the challenges faced by teachers and curriculum designers in doing so? 
2. How can these challenges be overcome to create a more inclusive and empowering learning environment for ESOL learners?
3. What difference could be made by embedding cultural and social practices in the ESOL curriculum?
Literature Review	
Introduction to Cultural and Social Practices in ESOL
According to Simpson (2016), the curriculum design and pedagogy for English for Speakers of Other Languages (ESOL) heavily include cultural and social practices. Motha (2014) also emphasized in his book that it is essential to include students' cultural and social practices in ESOL instruction in the varied and multicultural world of today; this method encourages a more welcoming and empowering learning atmosphere and can aid students in developing a feeling of self and belonging (Motha, 2014). Some of the most recent studies conducted related to the subject indicate that including cultural and social practices in ESOL helps foster intercultural respect and understanding, which is crucial for building a more varied and inclusive society (Lew, Gul & Pecore, 2021; Tai & Dai, 2023).  The following literature, will examine the significance of cultural and social practices in ESOL, determine the best methods for incorporating them into ESOL curriculum design and pedagogy, and talk about the difficulties that educators and curriculum designers have in doing so; this all would be done in the light of the conclusions drawn from past researches.
Towards a New Cultural Pluralism in ESOL; Barriers 
According to Valdez and Park (2021), it might be difficult for instructors and curriculum designers to include cultural and social practices in ESOL curriculum design and pedagogy. The lack of awareness and comprehension of their students' cultural and social habits is a significant obstacle. Without this understanding, teachers run the risk of unintentionally excluding or marginalizing students, which would result in poor motivation and disengagement. For instance, a teacher who is unaware of the cultural significance of particular meals or festivals would not be able to recognize the relevance of these customs for their students and might neglect to include them in the curriculum. The lack of adequate materials and tools that take learners' cultural and social practices into account is another problem. 
In ESOL schools, a lot of the textbooks and resources are produced in Western cultures. The two-dimensional space for considering learners' experiences raises an important question for ESOL teachers (Ismail & Kassem, 2022). This suggests that the space for considering ESOL learning and teaching may not be limited to conceptual and hypothetical exploration, but can be empirically explored (Ismail & Kassem, 2022). The present study serves as an exploration of this space, aiming to understand the relationship between learners' English proficiency and their educational background. It demonstrates that the assumption of learners being low in terms of their educational background, represented by the lower part of the vertical axis, is not always true. The study indicates that learners with limited English proficiency may have diverse educational backgrounds, ranging from low to high, which should be considered in curriculum design and pedagogy (Ismail & Kassem, 2022). The study's findings have significant implications for ABE/ESOL teachers and curriculum designers. They suggest that teachers should not assume that learners' limited English proficiency indicates a lack of educational experience or background. Instead, they should strive to understand their learners' diverse backgrounds and experiences, including their cultural and social practices, and integrate them into the curriculum. This can lead to a more inclusive and empowering learning environment and better outcomes for learners. The present study provides empirical evidence that supports the two-dimensional space for considering learners' experience in ABE/ESOL education. It highlights the importance of acknowledging learners' diverse backgrounds and experiences, challenging assumptions, and designing inclusive and culturally responsive curriculum and pedagogy.
The impact of Cultural and Social Practices on ESOL Learners' Motivation and Engagement 
Integrating cultural and social practices within ESOL curriculum design and pedagogy can yield significant impacts on learners' motivation and engagement. When learners perceive their cultural and social practices as part of the curriculum, they feel a sense of validation and respect, which, in turn, may result in increased motivation to learn. Moreover, cultural inclusion in learning materials fosters a sense of belonging and reinforces learners' confidence in the classroom, thereby enabling them to engage more fully in the learning process.
Moreover, the incorporation of cultural and social practices within ESOL education can facilitate learners' comprehension of language use within a particular cultural context. As a result, it enhances their language proficiency and enables them to communicate more effectively with native speakers.
Apart from the language acquisition benefits, the integration of cultural and social practices into the curriculum also has a profound impact on learners' cultural awareness and sensitivity. By immersing themselves in authentic cultural practices, learners can develop greater empathy and respect for people from diverse backgrounds. This, in turn, contributes to the cultivation of a more inclusive and diverse learning environment.The integration of cultural and social practices into ESOL education can yield far-reaching benefits. It can augment learners' motivation and engagement, enhance their language proficiency, and promote cultural awareness and sensitivity. Hence, it is incumbent on ESOL teachers and curriculum designers to appreciate the significance of cultural and social practices and incorporate them in the curriculum in an authentic and meaningful manner.
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